Abstract
INTRODUCTION

Mahmud Yunus: A Brief Biographical Sketch
Mahmud Yunus was born on February 10, 1899 at Sungayang batu Sangkar, West Sumatra; a religiously-oriented community. He himself also came from a religiously-oriented family. He received his early Islamic education from his family, with both his mother and his father contributing. The first "real" educational institution in Yunus' "academic life" was his grandfather's surau. Having finished his Qur'anic learning, Yunus became his grandfather's assistant in teaching Qur'an for other students.
Educational Background: in Padang and Egypt
In 1908 he entered Sekolah Desa (primary school) in Sungayang. In 1910, he left this school and registered at a newly established "Madras School". 1 In his auto biography Yunus mentions that he was taught nahwu and sarf and mathematics at this school. The Madras School utilized a halaqah learning system.
In 1913 Yunus became an assistant and taught in a halaqah consisting of five to six students. At the same time, he was still a participant in a senior halaqah with other senior students. When his master Muhammad Tayyib Umar retired because of his ill health, Yunus took over his position and started to introduce some reform in the school both in curriculum and learning instruction process.
In 1923 Yunus traveled to Egypt to pursue his further study at Al-Azhar University. In general he felt that al-Azhar is an old fashioned institution that only concentrates on teaching religious sciences. 2 After completing his studies in alAzhar in 1925, Yunus enrolled in Darul Ulum University. His main purpose was to study the "general knowledge" since Darul Ulum enjoyed a good reputation for teaching those sciences in Egypt. 3 In July 1930, Yunus became the first Jawah student to obtain a degree from Darul Ulum. He was one of the best students graduated from the university. 4 While in Egypt he became also an industrious writer, the first book he wrote was Durus al-Lugha al-Arabiyya and some other books including on the topic on general knowledge such as chemistry.
Having returned back to West Sumatra, Yunus also returned back to his
[earlier] career as a teacher. More than that, he started to make some efforts for reforming the educational system in his hometown. Almost exactly a decade later, 
His works and publications
During his life, Yunus wrote forty-nine books in Indonesian and twenty-six books in Arabic. Their subjects matter can be classified into religious subjects, 4 Abdullah, Schools and Politics: The Kaum Muda Movement in West Sumatra (1927 -1933 ), New York: Cornell Modern Indonesia Project Southeast Asia Program Cornell University, 1971 . In his unpublished thesis, Abdullah also wrote that on August 23, the was a celebration for Yunus' achievement . This celebration was attended by Jawah [Indonesian] students and also joined by several Egyptian professors and ulamas, such as Syaikh Rasyid Rida, Syaikh Tantawi Jauhari and some other Egyptian political leaders. .It was indeed a ggreat moment for Yunus, since most of the Egyptian ulamas and professors who praised his performance were highly respected among kaum circle in Minangkabau and in other parts of Indonesia.
Arabic subjects and general knowledge. Yunus also co-authored a dictionary, namely al-Qamus al-Zahabi with Muhammad Qasim Bakry. Yunus himself also wrote another dictionary' Qamus al-Arabi al-Indunisi which is still widely published and utilized by the students who learn Arabic, particularly for slight reference for Arabic words and meaning. His well-known book, particularly in learning Arabic is Durus al-Lugha al-Arabiyya which was written when he was in Cairo. More than twenty-eight editions of this book have been published, and there are 30.000 copies of it are still produced annually. 
Traditional and Reform Period: The History of Islamic Education in West Sumatra
To understand the substance of Yunus' ideas of reform in education including in teaching Arabic we should be aware of the periodization he used in explaining and criticizing the condition of Islamic education, particularly in West Sumatra. In general, Yunus classified the educational period in West Sumatra into two main periods; the traditional period (before 1900) in which the time-honoured values and system were developed and applied in the educational system, and the reform period (after 1900) in which the traditional system gradually lost ground and was replaced by the modern concept of education, both in the theoretical sense as well as in the practice.
In traditional period, among characteristics of education is such as an unplanned 'academic' year' and 'curriculum', which are rarely to be found in the educational institution in modern time. If these are still honoured, the institution is used to be considered as a 'traditional' one, even though it exists in the modern period. Yunus also mentioned some characteristic of learning Arabic in a traditional period such as; the sub-subjects of reading, writing, grammar or conversation for instance were not taught in an integrated way. Sarf, which is part of grammar was given priority over other subjects, 7 besides there was always no emphasize on communicative ability as he strongly promoted in his idea of reform in teaching Arabic. well as to analyze the function of each word in the sentence (i'rab). In the teaching process, there was no planned program, Sometimes the students had to memorize some Arabic poems, which were more complicated than ordinary Arabic, yet they did not really master Arabic properly. When they graduated from a madrasah, the only thing they know about Arabic was the grammar. 13 Sumardi says that the result of implementing such an approach and method is that the students were not able to communicate in Arabic. Even their reading ability was restricted to certain Arabic textbooks and when they were faced by another Arabic textbook, they were not able to read it. Bakry (co-author of Yunus in al-Tarbiya wa al- Ta'lim) In general his ideas can be perceived in several aspects of teaching and learning Arabic such as:
Mahmud Yunus and the renewed idea of Teaching Arabic
Approaches and Objectives
For teaching Arabic, there are two well-known approaches, namely nazariyya
al-furu' and nazariyya al-wihda. nazariyya al-furu' is a theory that divides a language
[Arabic] into several branches. 18 Arabic is divided into different sub-subjects such as qawaid (grammar), muhadatha (conversation), qira'a (reading), and so forth. Each of these has a particular textbook, time schedule, and curriculum planning to help with its inculcation.
19 Nazariyya al-wihda is the opposite to nazariyya al-furu'. In nazariyyah al-wihda, the language is viewed as unity without any dissolution into desperate any elements in the language. Grammar, conversation or reading for instance are taught at the same time and using the same textbooks.
In his view on teaching Arabic, Yunus stressed on nazariyya al-wihda, particularly for the beginners (al-mubtadi'in). He saw this approach as appropriate to language practice, because a person who wants to use language will do so spontaneously. He does not set aside a time to memorize some vocabulary and then think how to use it in a correct grammatical rules, but he did not ignore nazariyya al-furu' completely. 20 Yunus attempted to effect reconciliation between these two approaches. A teacher should not view the divisions of subjects into several subsubjects in nazariyya al-furu' as a fixed, immutable division, and at the same time he also should not regard the unity in nazariyya al-wihda being conclusively so.
Furthermore, he considered that nazariyya al-wihda is highly suited to teaching processes for primary schools students while nazariyya al-furu' met the needs of the advances students.
21
This division was made to ease the process of learning itself as well as to fit the material to the students' ability. It would be difficult for primary pupils to learn Arabic with all of its branches comprehensively, but this is no means beyond the ability of advanced students. 23 One figure who believed that Arabic was only for religious necessity was Ki Hajar Dewantara who is known as tokoh pendidikan nasional a figure of national education) in Indonesia. He said "….Turning to Arabic, I think that only Islamic regions, and especially for Islamic requirement which do people need to master this language. Arabic is one of the language in our country, in present and in the future. It is frequently learned, but it is hardly understood, and moreover it is rarely used as medium of communication. Although there were some Islamic schools have been built in Solo and in other parts, but Arabic is still not widely applied. Therefore, for the daily use, it is not important. covered these two important strategies well. The principle of the grammar translation method is "cognitive-code learning theory", while the principle of the audio-lingual method or the direct method is "audio-lingual habit learning theory".
The former lays heavy emphases on the ability to master grammatical rules in a language, while the latter gives priority to the communicative ability. 24 And he argued that knowing a language meant knowing its elements and made it into habit, so that it comes naturally.
25
The direct method was proposed by the French scholar, Gouin, 26 therefore this method is also called "Gouin Method" (La Methode Gouin). The development of the direct method itself began with a rejection of the translation method. The followers of this method assumed that teaching a language should begin with speaking it, not writing it. Yunus' view of the direct method in teaching Arabic ran precisely counter the grammar-translation method which had previously been common to many suraus, pesantrens and other kinds of Islamic schools. One of the reasons for the failure to learn Arabic properly was the utilization of the traditional method. 27 Grammar-translation method was assumed to be a traditional method, and it dominated learning foreign language till the 1960s. Moreover, the implementation of this method in the traditional Islamic institutions still did not produce experts in translating the Arabic texts. What was produced were the santris who were able to read Arabic text in which some words in the text had been translated (Arab gandul). 28 Most of the learning process was heavily oriented towards providing the students with reading ability, in other words, the children were trained to read. 29 The main, and rather discouraging characteristic of this method is that it takes a long time for the students to study Arab, because this was based on nazariyya al-furu'. The skill gained by the students after this learning process was only a passive skill. It will therefore be obvious that the method advocated by Yunus contrasted heavily with the grammar translation in many ways.
Yunus criticized the grammar translation method because it does not stimulate students' creativity. Yunus also suggested that the teacher should not present detailed rules of Arabic grammar. He strongly disapproved of learning Arabic from the grammatical rules only. He remarked "how can students learn grammatical rules from a language of which they do not understand even one word?" 30 In an extreme view, the grammatical rules are assumed to be an obstacle to a communicative ability. 31 In the discussion on the significance of grammar, there are two kinds of Arabic linguist. The traditionalist (ansar al-qadim) who think that teaching Arabic should follow the classical method, which was applied by the Arabic linguist (al-nuhat). They are convinced that the grammatical rules (nahwu or qawaid) are the main principles of grammatical rules are assumed to be an obstacle to a communicative ability. 32 Any effort to make it easy is useless and destructive.
33
The modernist (ansar al-hadith) argue that grammatical rules (nahwu) are obstacles to the acquisition of a language. They said that whoever focused on implementing the grammar would run into a more of difficulties in suing the language communicatively.
34
In promoting the direct method, Yunus was influenced by two factors.
Firstly, he was influence by the teaching of languages in colonial government schools. He expected that Arabic could have the same position as Dutch, which was considered to be the source for learning the 'general knowledge'. During this period, Dutch which was taught by using a direct method. Yunus tried to implement this method in the Normal School. In addition, also he wrote a book for this purpose. These methods and approaches were inspired by the book used for teaching Dutch Rood Witten Blauw, which was employed in colonial government schools. The second factor which affected his thinking was his experience when he Purwo, Pragmatik…, p. 63 was a student in Egypt, especially at Dar al-Ulum University. In Egypt the idea for learning foreign languages by using the direct method began to emerge at the end of the nineteenth century. As part of the academic establishment there, Dar alUlum also implemented this method not standing the test of time as it is not used as a communicative language.
35 Nevertheless, Yunus still recommended the grammar-translation method under certain circumstances. He still put it in a frame of an "all in one" system approach or nazariyya al-wihda, in which teaching Arabic grammar should be accompanied by teaching communicative ability. The materials to be taught are derived from the sentences or the text of the conversation, but they are analyzed from the grammatical point of view. In other words, the teaching of grammar is inseparable from other sub-subjects of Arabic such as muhadatha (conversation), muthala'a (comprehension), mahfuzat (memorization) and so forth 36 , which is not being integrated with each other in the traditional system of learning Arabic.
This idea is also reflected in the way he presented the material for Arabic textbook. The book entitled Durus Lugha al-Arabiyya applies the given theory practically. The material to be taught is derived from the conversation text, without ignoring either the comprehension or writing ability. In fact, textbooks for teaching foreign language vary greatly according to the approach and method used by the writer. A book on direct method differs from that of grammar-translation method.
Therefore, traditional books for learning Arabic, such as Ajurumiyya, which Yunus used when he was a student in Padang, and his Durus al-Lugha al-Arabiyya are dissimilar. In his books, practicing what he preached, he began to apply some psychological principles by providing some interesting pictures and stories to capture students' interest. 37 Yunus was against the teaching of grammar to the 35 This is what happened in Malaysia when English was not a medium in instruction; it showed a sharp decrease of students ability in English. It means that language is not effective, if it is not used communicatively. M.F. Baradja, Kapita Selekta Pengajaran Bahasa, Malang: Institut Keguruan dan Ilmu Pendidikan, p. 74. 36 See the organization of these subjects in his Duru al-Lugha al-Arabiyya. Raja T. Nasr also proposes the similar ideas that Arabic grammar should be a part of each Arabic lesson and should not b etaught separately. Besides he also recommend that the fundamental dimension of language learning is communicative skill. See Raja T. Nasr, The teaching of Arabic as a Foreign Language, Beirut: Librarie du Liban, pp. 92-93. 37 Mahmud Yunus, Durus aJ-Lugha al- 'Arabiyya, Jakarta: PT. Hidakarya Agung, 1978. beginners. It should be inserted into conversation or into reading sections. He suggested that the earliest words of Arabic taught to children should begin by teaching them the name of things, which can be easily found around them, like chairs, tables, pens, books, and so forth. In this case, a teacher should show the object to the students when he pronounces the word in Arabic, or if he cannot do this, he can point out the object instead of translating it. The teacher must be creative and he has to know how the instructional method should be put into practice in a lesson and how it should be used. 46 Accordingly, the recommended method according to Yunus was the direct method in which the native language is not utilized even to translate the meaning of the word. This inevitable means that many instructional media are needed to help the teacher in explaining the Arabic words.
Finally, the last aspect which should not be ignored in learning a foreign language, is the evaluation which is designed to find out what the students knows about the foreign language, not whether he is alert, intelligent, or able to read the teacher's mind. 47 An Arabic teacher has to evaluate the students' ability in various skills such as pronunciation, their capability to absorb in the subject, and a basic competence for pattern practice. 48 Nasr suggests some aspects should be evaluated 53 Wiga M. Rivers, Teaching…, p. 311. can be seen how significant it was his ideas for offering the renewed strategies of teaching Arabic process. His ideas of reform cover many aspects of teaching Arabic, from objectives, approaches, method, material, instructional media and the evaluation.
